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Abstract 
This study examines the relationship between the Head of Program's leadership style and the academicians' 
perception towards the higher learning students' academic achievement. The literature review part also develops a 
conceptual framework of the relationship between the Head of Programs' leadership styles and academicians' 
perception on the academic achievement of the higher learning institution students. The leadership styles are 
categorized into two sub categories which are Transformational and Transactional, while the students' academic 
achievement will be based on the qualities of their attendances, punctuality and attentiveness. The study has been 
conducted in University Technology of MARA where the respondents are from the Centre of Applied Management 
Sciences (CAMS), Faculty of Business Management, involving the Head of Programs, the academicians and the 
students' academic achievement. There was no specific sampling technique chosen since the population of the 
academicians itself became the total number of respondents. Quantitative type of research has been applied in this 
study where questionnaire has been used as the instrument and the approach was self-delivery and mailing system. 
The finding stated that there is a positive significant relationship between the leadership style of Head of Programs 
and the academicians' perception towards the students' academic achievement.   
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Head of Program s Leadership Style Student Achievement 
Introduction 
Student achievement is the measurement of the faculty performance and Head of Programs is 
responsible for this because as stated in Leithwood (2003), Head of Program is accountable for 
performance of those under his or her supervision, not only lecturers but also students.  Therefore, in 
order to increase students achievement, leadership style of the Head of Program does play a role.  
Student academic achievement especially in national examination always gains public attention and is 
always related to the Head of Programs  leadership styles in a particular school. However, it is not proven 
that the failure and the success of the student are significantly related to Head of Programs leadership 
style. (Narimah, 1997) According to The Learning Systems Institute, Florida State University (2002), 
student achievement is very important in order to determine the success of the school and to determine the 
level of understanding of the students towards the course they had taken. In order to make sure this vision 
is achieved, it is the role of the Head of Program to develop the strategies and best approach to his or her 
followers. This idea is supported by statement from Syed Othman and Hasnan Hakim (2001) that states it 
is a must for education leader to ensure student achievement in any level of education including higher 
education institution. Therefore, the objectives of the study are to identify the leadership styles practised 
by the head of programs, to examine the relationship between head of programs leadership styles and 
lecturers perception on student achievement and finally to determine which leadership style influences 
the most on lecturers perception on student achievement.   
1. The Correlation between Head of Programs Leadership Style and Student Achievement  
According to Leithwood K, Louis S. K., Anderson S. and Wahlstrom K. (2004), there are three 
evidences from the past researches that show there is a correlation between head of programs leadership 
style and student achievement. It states that the first source of evidence as the qualitative case study, the 
second source is large-scale quantitative studies and third source of research evidence is a large-scale and 
quantitative in nature. These sources of evidences are the types of research conducted in order to examine 
the correlation between head of programs leadership style and student achievement.  This is supported by 
McNulty s (2003) as cited in Leithwood and Louis et. al (2004) that stated most of the specific leadership 
practices linked to the student learning and performance. According to Escobedo, Alvarado, Kessee, 
Henderson, Thomas and Lang (2008) to firstly increase student achievement is to increase the leadership 
style of the head of programs.                 
INDEPENDENT VARIABLE DEPENDENT VARIABLE
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Attentive 
Details
Transformational  
Idealized influence (attributes) 
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Contingent reward 
Management by exception (active) 
Management by exception (passive) 
Laissez-Faire
Figure 1 Conceptual framework 
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2. Findings and Discussion 
2.1. Description of Sample 
The respondents of the study comprised of 92 academic staff of Bachelor in Centre of Applied 
Management Sciences (BM232) in Faculty of Business Management, UiTM, Malaysia.  There are four 
campuses involved in this study which are Puncak Alam (Selangor), Seri Iskandar (Perak), Jengka 
(Pahang) and Dungun (Terengganu).  
2.2. Research Objective 1                                      
Table 2.1 below illustrates the descriptive statistical analysis for leadership style of the head of programs 
in Faculty of Business Management. The analysis involved the use of descriptive statistic which 
comprised the mean (M) and standard deviation (SD). The results had shown that transformational 
leadership was the style which was commonly practised (M=3.93). However, transactional leadership had 
also been practised by a small difference of mean (M=3.86).   
Table 1 Descriptive statistics of leadership style 
tems           M                 SD 
Transformational Leadership 
Transactional Leadership 
3.93 
3.86 
0.45 
0.45 
From the table shown, it was found that Transformational Leadership style was commonly practised by 
Head of Programs in CAMS (M=3.93). Therefore, it can be seen that generally head of programs used 
this leadership style which was more towards bringing the team to achieve the faculty goal.  Therefore, it 
was supported by Moss and Ngu (2006) that transformational leadership is more likely to promote 
desirable work attitudes in employees who assume, either explicitly or tacitly, this style is appropriate and 
exemplary. Accordingly, leaders should direct their transformational behaviour to followers who prefer 
this style. Leithwood (2003) mentioned that leaders with this leadership style tried to increase followers 
awareness of what was right and important to motivate followers to perform beyond expectation . 
2.3. Research Objective 2  
Table 2.2 below shows the relationship between head of program s leadership style and lecturers 
perception on student achievement which was investigated using Pearson product-moment correlation 
coefficient. Preliminary analyses were performed to ensure no violation of the assumptions of normality 
and linearity. The finding shows that there was a small positive significant correlation between two 
variables (r=0.243, p<.05) with high levels of leadership associated with high levels of lecturers 
perception on student achievement.  
Table 2 Correlation between leadership style and lecturers  perception on student achievement 
Leadership Style  Lecturers Perception on Student Achievement       
Leadership Style   Pearson Correlation                 1                         
                              Sig. (2-tailed)                                                     
                              N                                            79                         
0.243* 
                              .031 
79 
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From the results, it was proven that head of program s leadership style and lecturers perception on 
student achievement has a small positive significant relationship. Therefore, this result has rejected the 
null hypothesis and rejected the alternative hypothesis which assumed that there is a relationship between 
Head of Program s leadership style and lecturers perception on student achievement in CAMS. The 
findings is supported by Abdul Rashid (2005) whereby the correlation between leadership style and 
student achievement (r=.89) however other finding from other study that found something in contrast is 
Waters, Marzano and McNulty (2003). There was a very low correlation between principals exercised 
higher competence in certain leadership areas had lower levels of student achievement (r=.02).  
2.4. Research Objective 3 
Table 2.3 shows the head of program s leadership style dimension contribute only 6.6% (r2=.066) on the 
lecturers perception student achievement which is highly significant, as indicated by the F-value of 
2.675. Therefore it can be proven that Head of Program s leadership style has significantly contributed 
6.6% on lecturers perception on student achievement in CAMS.  
Table 3 Multiple regression model summary 
Model R R 
Square 
Adjusted 
R Square 
Std. 
Error of 
the 
Estimate 
Change Statistics 
R 
Square 
Change 
F 
Change 
df1 df2 Sig. F 
Change 
1 .256(a) .066 .041 .35399 .066 2.675 2 76 .000 
Table 2.4 shows the P value for this regression is 0.000 which is smaller than 0.05 (p<0.05). It means that 
the null hypothesis is rejected and the alternative hypothesis is accepted. It explains that the dimensions of 
head of program s leadership style are significant to explain the student achievement variance.  
Table 4 ANNOVA significant table for regression 
Model Sum of 
Squares 
df Mean Square F Sig. 
1     Regression .670 2 .335 2.675 .000(a) 
       Residual 9.523 76 .125   
       Total 10.194 78    
Table 5 Summary of multiple regression coefficients of each variable 
Model 
Unstandardized 
Coefficients 
Standardized 
Coefficients t Sig. Colinearity Statistics 
B Std. 
Error 
Beta  Tolerance VIF 
1     (Constant) 3.287 .412  7.988 .000   
       Transactional .169 .097 .212 1.737 .036 .826 1.211 
       
Transformational 
.064 .097 .081 .662 .510 .826 1.211 
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From Table 2.5 above, it can be seen that transactional leadership style influence the most on student 
achievement ( =.212, p<0.05) comparing to transformational leadership style. Transactional leadership 
style is the most commonly applied in educational field and educational leaders. It is supported by 
Suskavcevic and Blake (2004) where it has stated that transactional leadership style was found to be 
commonly applied by most of educational leaders due to several conditions including the university top 
management style, culture, climate, personality, background and others. However, another finding by 
Waters, Morzano and McNulty (2006) says that both are equally important where there is a positive 
impact on achievement, they can also have a marginal, or worse, a negative impact on student 
achievement. When leaders concentrate on the wrong practises or miscalculate the magnitude or order 
of the change, they are attempting to implement, they can negatively impact student achievement. 
Therefore, although findings show that transformational leadership is the leadership practised by most 
head of programs, transactional leadership has more influence on student achievement.  
Table 6 Summary of hypothesis result 
Hypothesis Direction          Results 
H1 There is a relationship between Head of 
Program s leadership style and lecturers 
perception on student achievement. (RQ2) 
H1          There is a significant influence between 
Transactional Leadership style and lecturers 
perception on student achievement. (RQ3) 
Small positive, 
significant 
relationship 
Small, positive 
significant influence 
    (r=.243, p<0.05)      
( =.212, p<0.05)  
Based on the findings of the study, a model that describes the results of the findings is depicted below.                
Figure 2. A model on the relationship between head of programs leadership style and student achievement: a     
                  lecturer s perception 
3. Conclusion  
In this study, it can be concluded that leadership style practised by most of head of programs in 
CAMS is Transformational Leadership. It can also be concluded that there is a positive linear significant 
relationship between head of program s leadership style and lecturers perception on student achievement, 
however the correlation is small (r=.243*, p<.05). The study also shows that transactional leadership style 
            
         
Head of Programs Leadership Style  
- Transactional 
Leadership Style 
Student Achievement 
r=.243*
Indicator:                          
* 
Positive Linear Significant 
Relationship (p<0.05) 
=.212  
INDEPENDENT VARIABLE DEPENDENT VARIABLE 
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influence the most on lecturers perception on student achievement ( =.212*, p<.05) comparing to 
transformational leadership style. 
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